
 

Pupil Premium Strategy Statement 

1. Summary information  

School Willenhall E-ACT Academy 

Academic Year 2017/18 Total PP budget £555,857.50 Date of most recent PP Review July 
2017 

Total number of pupils 1068 Number of pupils eligible for 
PP 

537 Date for next internal review of this 
strategy 

Jan 
2018 

 

2. Current attainment  

 Pupils eligible for PP 
(your school) 

Pupils not eligible for PP (national 
average)  

% achieving 5A* - C incl. EM ( Standard Pass – 4+) 20.2% N/A 

% achieving 5A* - C incl. EM ( Strong Pass – 5+) 8.3% N/A 

% Achieving Basis Pass (standard) 21.1% 64.5% 

% Achieving Basis Pass (Strong) 8.3% 43% 

% Achieving 9-4 in English 36.7 64.9% 

% Achieving 9-5 in English 24.8 48% 

% Achieving 9-4 in Maths 25.7 68.9% 

% Achieving 9-5 in Maths 10.1 48.1% 

Average English Progress 8 -1.233 0 

Average Maths Progress 8 -1.290 0 

Average EBacc Progress 8 -1.546 0 

Average Open Progress 8 -1.247 0 

EBACC Standard pass 0.09% 21.7% 

EBACC Strong Pass 0.09% 19.5% 



 

3. Barriers to future attainment (for pupils eligible for PP) 

In-school barriers (issues to be addressed in school, such as poor literacy skills) 

A.  PP Learners make significantly less progress than other learners. In 2017 the P8 score for PP was -1.30 as opposed to -0.64 for non 
PP 

B.  High attaining pupils who are eligible for PP are making less progress than other high attaining pupils across both Key Stage 3 and 
Year 10. This prevents sustained high level achievement at the end of KS4.  

C.  Behaviour issues for a small number of Year 9, 10 and 11 pupils (mostly elidgible for PP) are having a detrimental effect on their 
academic progress and that of their peers 

D.  PP learners who have other indicators such as SEND or poor attendance are more likely to be in the lowest quartile of attainment at 
KS4 

External barriers (issues which also require action outside school, such as low attendance rates) 

E.  PP attendance is below that of the whole school and therefore below national expectations 

  F. Aspirations for all learners but especially those indicated as PP are not challenging or inspirational. PP are less likely to have clear 
career goals. 

4. Desired outcomes (desired outcomes and how they will be measured) Success criteria 

A.  The gap between the attainment of PP and Non PP Learners is reduced Pupils eligible for PP in Year 11 are 
actively planned for in lessons and 
strategies for their improved attainment 
are clearly visible at a classroom level 
and in Teacher Files. The use of PP 
Learning Plans is embedded for all year 
11 pupils and showcases a range of 
interventions, resources and activities 
that are being developed to improve PP 
learner outcomes. As a result, the 
differences between PP and Non PP 
leaners is diminished.  Examination 
results 2018 show improved P8 
outcomes for PP leaners. Where 
individual pupils are not making these 
gains a clear history of interventions are 
visible that exhaust all reasonable 
strategies to improve performance. 



 

B.  Improved rates of progress across KS3 and KS4 for PP learners PP Pupils in the HAP banding make as 
progress in line with other pupils 
identified as HAP, across KS3. Where 
they are not teachers and departments 
are putting in place interventions, 
monitored by heads of department and 
senior leaders. These interventions are 
measured and their impacts visible.  

C.  Behaviour issues of identified year 9, 10 and 11s is addressed There is a reduction in the negative 
behaviour (exclusion and C4) incidents  
recorded for PP pupils. Those progressed 
to alternative provision demonstrate 
increased rates of attendance and 
attainment. 

D.  Attendance for PP learners is in line with that for Non PP learners across the academy There is a reduction in number of 
persistent absentees (PA) among pupils 
eligible for PP to 13% or below in line 
with whole academy targets. Overall 
attendance among pupils eligible for PP 
improves from 87.5% to minimum 92% in 
line with other pupils. There is a direct 
correlation seen between better 
attendance and improved outcomes for 
the identified learners demonstrated 
through academy data collections.  

  



 

5. Planned expenditure  

 Academic year 2017-18 

The three headings below enable schools to demonstrate how they are using the Pupil Premium to improve classroom pedagogy, provide 
targeted support and support whole school strategies. 

i. Quality of teaching for all 

Desired outcome Chosen action / 

approach 

What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 

A. The gap 

between the 

attainment of 

PP and Non 

PP Learners is 

reduced 

B. Improved 

rates of 

progress 

across KS3 

and KS4 for 

PP learners 

The recruitment of 

senior leaders and 

specialist teachers 

across Pupil 

Premium, Core 

Learning, Maths 

and English to 

raise attainment to 

enable rapid and 

sustained 

improvements 

within teaching 

and learning. 

 

 

 

 

 

 

 

 

Attainment for year 11 PP 

learners at WE is significantly 

below that of non PP learners 

and therefore needs to be a 

priority for improvement. 

Recruiting high quality 

teaching staff is the 

cornerstone of any teaching 

and learning strategy. Further 

to that an academy fully 

staffed will predicate a focus 

on quality teaching for all 

As part of the appraisal 

process all WE staff will 

construct a target 

regarding PP attainment 

either at a classroom, 

subject or whole school 

level. Timely review of 

these targets in line with 

the quality assurance 

programme will ensure 

any implementation it 

monitored evaluated and 

reviewed 

 

Head 

Teacher and 

ALT with 

responsibility 

for the 

appraisal 

process 

 

January 2018 and 

August 2018 

Total budgeted cost £120,940.43 



 

ii. Targeted support 

Desired outcome Chosen action / 

approach 

What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 

A. The gap 

between the 

attainment of 

PP and Non 

PP Learners is 

reduced 

B. Improved 

rates of 

progress 

across KS3 

and KS4 for 

PP learners 

Recruitment of 

academic coaches 

and HLTA to 

support core 

learning 

Sutton Trust Research 

highlights the use of smaller 

class sizes, interventions 

groups and personalised 

learning as high cost high 

impact strategies for PP 

progress. In consideration of 

the progress gap between PP 

and Non PP at WE these 

actions have been taken. 

Interventions will be 

tracked and evaluated for 

individuals and groups of 

students after each data 

collection.  

JWI 

ABU 

CHR 

January and August 

2018 

C. Behaviour 

issues of 

identified year 

9, 10 and 11s 

is addressed 

Resource and 

provide a brand 

new  Alternative 

Provision as part 

of Willenhall E-

ACT academy. 

Levels of NEET have risen at 

WE and there has not been a 

reduction in the number of 

pupils leaving KS4 with 

limited or no results.  A 

proportion of those leaners 

had previously received 

alternative provision at costly 

and ineffective providers. The 

decision was taken to instate 

alternative provision as part 

of the WE offer. 

The alternative provision 

at the IC part of WE is 

monitored, reviewed and 

evaluated in the same 

way that any other faculty 

would be. Data on 

attendance, behaviour, 

rewards and sanctions is 

collated and shared 

weekly.  

DGI December 2017 and 

July/August 2018 



 

Total budgeted cost £222,549.49 

iii. Other approaches 

Desired outcome Chosen action / 

approach 

What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 

D. Attendance for 

PP learners is 

in line with 

that for Non 

PP learners 

across the 

academy 

Increased capacity 

in the pastoral 

team with the 

provision of 3 

specified pastoral 

managers , 2 

attendance 

support workers 

and a vulnerable 

children’s panel 

coordinator 

Attendance at WE has failed 

to meet targets in previous 

years and with PA for PP 

learners a high figure there is 

need to focus on attendance 

to ensure that PP learners 

are not disadvantaged. The 

Sutton Trust continue to 

highlight attendance above 

95% as a significant factor in 

any attainment 

Weekly, half termly and 

year on year monitoring of 

attendance to re-focus 

interventions and actions 

will take place as part of 

standard working 

practices. Attendance for 

PP will be a standard 

agenda items on ALT , 

faculty and pastoral 

meetings  

ELI Half Termly 

Other Money available 

on a bid basis for 

the specific 

purpose of 

supporting PP 

learners 

Needs of specific PP learners 

will change and develop in 

response to the actions of A 

to D and in response to 

individuals needs and 

therefore there needs to be 

flexibility to address this as 

the year progresses 

Projects, activities and 

actions that access 

funding from this 

allocation will do so using 

a bid form  in which 

intended outcomes and 

impacts are measured. 

CHR 

KJO 

At the end of each 

project, activity or 

action 

Total budgeted cost £154,807.46 

 

6. Review of expenditure 

Previous Academic Year 2016/17 Total Budget Allocation £512,380 

i. Quality of teaching for all 



 

Desired 

outcome 

Chosen action / 

approach 

Estimated impact: Did you meet the 

success criteria? Include impact on pupils 

not eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

Cost 

The attainment of 

PP leaners is in line 

with that of Non PP 

learners in core 

subjects 

Core subject focus: 

Maths & English ~ 

additional classes, 

small group 

interventions          

The school underwent significant and substantial 

changes in leadership between September 2016 

and July 2017. Interventions and impacts between 

September 2016 and April 2017 are unclear and 

not quantifiable however April 2017- July 2017 

there is evidence of whole school intervention in 

core subjects using an extended teaching day. PP 

learners were targeted and did receive these 

interventions. The impact was significantly less 

that it would have been had it been actioned prior 

to April 2017. PP leaners did not achieve in line 

with Non PP learners in English ( -1.233 v -0.675) 

nor Mathematics ( -1.290 v -0.659) 

A strategic, monitored and impact lead strategy for year 11 

will be delivered in 2017-18. This will focus on addressing 

whole school inadequacies however a robust and coherent 

strategy will be in place to focus on PP learners. This will 

continue the period 6 interventions commenced in April 

2017 but extend far wider than this to look at targeted 

Maths and English support in tutor time, the creation of 

Maths, English and Science coaching groups lead by 

academic mentors.  

£170,476.20 

PP learners will 

benefit from a range 

of targeted support 

interventions that 

improve attendance 

behaviour and 

attainment 

Learning resources, 

enrichment 

opportunities, 

Alternate Provision 

function, Specialist 

education provision, 

attendance service

   

The school underwent significant and substantial 

changes in leadership between September 2016 

and July 2017. Interventions and impacts between 

September 2016 and April 2017 are unclear and 

not quantifiable however April 2017- July 2017 

there is evidence of a review of the attendance, 

behaviour and alternative provision structure and 

personnel. PP leaners made up 40/43 of the year 

11 pupils below 80% attendance at the end of 

Year 11 therefore no impact can be derived here.  

Led by newly appointed senior leaders the strategies for 

Attendance, Behaviour and Alternative Provision will 

address all needs with a focus on PP from September 

2017. Monitoring of PP learners as a discreet group will be 

in place across all year groups and appropriate 

interventions put in place.  

£136,824.78 

ii. Targeted support 

Desired 

outcome 

Chosen action / 

approach 

Estimated impact: Did you meet the 

success criteria? Include impact on pupils 

not eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

Cost 



 

LAC who are PP will 

develop 

opportunities and 

outcomes in line with 

or better than Non 

PP leaners 

Looked After Lead 

teacher support and 

guidance for our 

looked after students 

In all Pupil Welfare 

and third party 

meetings and  

interventions 

In year 11 there was just 1 LAC who was pupil 

premium and this young person had a -2 average 

for both English and Mathematics 

This allocation is in no way proportional to the learner 

cohort or the impact seen and will be reviewed and targeted 

differently in 2017/18 

£53,793.23 

SEND pupils who 

are PP will develop 

opportunities and 

outcomes in line with 

or better than Non 

PP SEND leaners 

Contribution to our 

SENCo & HLTA’s for 

their intervention and 

educational strategy 

towards Pupil 

Premium students 

within SEN  

Some SEND PP learners attained marginally 

better than their Non PP SEND cohort. In 

mathematics specifically PP SEND learners had a 

progress score of -0.707 compared to -0.909. IN 

general however PP SEND learners did not attain 

as well as Non PP SEND 

 This allocation is in no way proportional to the learner 

cohort or the impact seen and will be reviewed and targeted 

differently in 2017/18 

£55,125.96 

iii. Other approaches 

Desired 

outcome 

Chosen action / 

approach 

Estimated impact: Did you meet the 

success criteria? Include impact on pupils 

not eligible for PP, if appropriate. 

Lessons learned  

(and whether you will continue with this approach) 

Cost 

PP learners will be 

the focus of a range 

of strategies, support 

and interventions 

from a leadership 

level 

Leadership focus on 

Pupil Premium 

attainment and 

collation of success 

criteria 

The school underwent significant and substantial changes in 

leadership between September 2016 and July 2017. 

Interventions and impacts between September 2016 and April 

2017 are unclear and not quantifiable however May 2017- July 

2017 there is evidence of the appointment of a senior leader to 

the role of PP Champion, the undertaking of an independent  

PP review ( now published appendix 2) and an action plan to 

show responsibility at all levels for the improvement  of PP 

strategy and learner outcomes ( Appendix 1) 

The appointment, review and action lead approach to the 

PP Strategy begun in May 2017 will be continued as it is 

robust, coherent and designed to deliver impact on the 

progress of PP learners.  

£37,392.18 



 

Pastoral teams will 

have increased 

capacity to support 

PP leaners and this 

will enable improved 

PP attendance and 

behaviour 

Student Support and 

Pastoral Managers to 

focus on support and 

liaison 

The school underwent significant and substantial 

changes in leadership between September 2016 

and July 2017. Interventions and impacts between 

September 2016 and April 2017 are unclear and 

not quantifiable however April 2017- July 2017 

there is evidence of a review of the attendance, 

behaviour and alternative provision structure and 

personnel. PP leaners made up 40/43 of the year 

11 pupils below 80% attendance at the end of 

Year 11 therefore no impact can be derived here. 

Led by newly appointed senior leaders the strategies for 

Attendance, Behaviour and Alternative Provision will 

address all needs with a focus on PP from September 

2017. Monitoring of PP learners as a discreet group will be 

in place across all year groups and appropriate 

interventions put in place 

£58,767.65 

  



 

Annex 1: Pupil Premium Independent Review 
 

 

Willenhall E-Act Academy  

Pupil Premium Review 

 19th June 2017 (am) and 30th June 2017 (am) 

 

Evidence Base  

Meetings with relevant staff: Assistant Principal and SLE Champion for pupil premium (Cha),  

Vice Principal for Curriculum, Standards and Data (KCO), Assistant Principal (ELI), Business and Finance Manager, (THa), and SENCO 

(SVE) 

Learning walk- key stage 3 English 

Review of relevant documentation available on website, including Pupil Premium Policy 

Willenhall E-ACT Academy Improvement Plan 

Raise on Line 2016 (Un-validated) 

Attainment and Progress data on SISRA    

 

Findings of the Review 



 

Raising attainment of disadvantaged students is a key priority and an analysis of data, both internal and external will support agreed 

actions for the future.  The percentage of students who are eligible for pupil premium is 48.7% and the percentage of students SEN 

students on role is between 13 – 15%, 65% of whom are disadvantaged.   In 2016, the GCSE progress 8 score was -0.66 for all students 

at Willenhall E-Act Academy.  For disadvantaged students, the progress score was –1.02, compared with 0.13 for disadvantaged 

students nationally.  The progress score for English was -0.98 and for Maths -1.16 for disadvantaged students.  Middle attaining 

students do least well at the Academy, with a score of -0.76. Lower attaining students make better progress than middle and higher 

attainers. The score for Ebbac subjects is -1.53.   

The Raise on Line report based on the summer 2016 results, shows that disadvantaged students with higher levels of prior attainment 

performed least well in progress 8 overall, and particularly poorly in Ebacc subjects.  This was explained by a large number of students 

for whom the E BACC element was incomplete and explains the poor progress 8 score.  

Estimated progress for summer 2017 for the current year 11 cohort suggests that attainment and progress will be significantly below 

average. Approximately 80 students will not have the full Progress 8 elements due to incomplete Ebacc elements.  The Academy is 

predicting a progress 8 score of -0.82 for non- pupil premium and -1.05 for pupil premium students. Whilst this will still represent poor 

progress overall, it is likely that teacher predictions will be closer to the actual results in the summer compared with teacher predictions 

in 2016.  The provision will improve, however, from September 2017, as there are plans for the current year 10s to study GCSE History 

in one year and more students will be doing French next year. 

Teachers have become more confident with predicting attainment during the year.  Predictions for English and Maths are likely to be 

much closer to the reality than it was this time last year.  One reason for this has been that the Academy has participated in PiXL curve 

this year, using GCSE mock examinations, to assist the accuracy of new 9-1 grades. Feedback from PiXL curve showed that student 

attainment in Maths was slightly better than school analysis and attainment for English was judged to be more accurate, albeit with 

some internal discrepancy in the marking of English across the department. Feedback from the PiXL curve will help to refine 

predictions and improve accuracy of predictions. 

It is important that all actions by staff and students are underpinned by desired outcomes for students with a focus on reducing the gap 

between the attainment of disadvantaged and non-disadvantaged students.  All documentation should show desired outcome from 



 

actions outlined and how success will be measured.  The leadership team express ambition for the Academy and it is important that 

these high aspirations and ambitions are articulated by all staff and shared with all students, particularly those who are disadvantaged.   

The Academy now provides students with more opportunities to become familiar with the formality of linear exams prior to Year 11. 

Year 10s have sat end of year exams and students are taking these seriously.  Whilst this is good preparation for linear assessments in 

the context of new 9-1 GCSEs, it is timely for the Academy to consider a host of new approaches to raise the attainment of 

disadvantaged students so that there is consistency in provision across all subjects. It may be worth considering new ways to engage 

with disadvantaged students, for example, through workshops and questionnaires to understand how they best learn, to give advice 

guidance on widening the approaches to study in areas, such as knowledge retention, application of knowledge, improving their 

understanding of the literacy demands of exams, for example the language of exam questions, and timing of answers in formal exams.  

A number of teachers are undertaking external marking for GCSEs in Technology, Drama and Science and this will enhance the skills 

and knowledge of teachers and add rigour and reliability to internal marking in future.   

A newly appointed senior leader with responsibility for pupil premium has identified a list of appropriate priorities in an Action Plan. If 

the priority to raise the attainment of pupil premium students can be reflected in all documentation relating to future strategy, including 

subject area improvement plans, it will ensure consistent practice and effective monitoring of the progress of disadvantaged students 

in all subject areas.  The school website currently has some policies and other documents relating to disadvantaged students which 

require review or updating. The impact of expenditure in the last financial year is not yet fully assessed and made available on the 

website.  There are interventions described to support disadvantaged students and if these can be linked to success criteria, it will 

ensure that spending plans are judicious.  It would be useful for the academy to ensure that a pupil premium strategy statement is 

completed and is available to all stakeholders to show how pupil premium funding is being used to improve classroom pedagogy, and 

provides targeted support for students.  The EEF toolkit is a good document to support evidence for evaluating the impact of any 

interventions identified.    

The Vice Principal with responsibility for Data currently provides Heads of Department and teachers with data about the progress of 

pupil premium and non-pupil premium students. After each data collection point, Heads of Department are asked to complete a return 

to confirm that they are satisfied that the data that has been entered onto the system and checked appropriately.  This represents an 

improvement in practice, given that there had been no expectation that HoDs and teachers previously analysed the progress of pupil 



 

premium as a specific group. Data analysis is not yet strong in Science, Social Science and Maths, despite there being some 

improvements due to students’ very low starting points.  Staff understanding of how to interpret data using SISRA has been weak, 

however, training is being ‘rolled out’ to all staff, and the understanding and use of data are improving, especially in Design Technology 

and Art.  

Effective teaching and learning needs to have a high priority to ensure that disadvantaged students achieve their best.  Students need 

to be engaged in lessons that are well differentiated and provide opportunities for higher order thinking and effective feedback for all, 

especially disadvantaged students.  In a learning walk, students’ exercise books showed marking to be variable.  It is important that 

there is a consistent approach to providing feedback to students and ensuring that there are no gaps in exercise books with work 

incomplete.  Students need to be given appropriate feedback in all subjects to enable them to make more rapid progress.  There is 

some good practice at the Academy, however staffing changes for a number of students have hampered consistent and effective 

teacher and student dialogue about work in some subjects.  Regular reviews of marking and feedback across the academy would be a 

useful exercise to monitor the work of pupil premium students in lessons.   

It is essential that teachers remain focused on good assessment practice so that predicted grades can be more accurate in future.  

There has been some internal standardisation of assessments and these are reported to have been beneficial. A next step may be to 

seek further opportunities across the schools in your MAT to support teacher judgements in marking and applying grades for non-core 

subjects and the new GCSE grading will extend to foundation subjects for 2018. Targets for disadvantaged students should be 

challenging but realistic.   

Alternative provision has not been fit for purpose and is currently being reviewed.  Prior to this academic year, a large number of 

students accessing alternative provision did not gain English or Maths at GCSE and their curriculum offer consisted of Level 1 

qualifications.  This included a significant number of students who were middle and high attainers.  The Academy is now making plans 

to arrange its own alternative provision in separate accommodation from last year with teachers travelling to students across two sites 

to provide the best offer in alternative provision.  

The Academy has developed links with the community and students have benefitted from being involved in a number of initiatives such 

as ‘Commando Joe’s’ and ‘Community Footprints’. Continued engagement with parents and the community has already been identified 

as an area for further development.  



 

Increased consultations with parents, or meetings/ practical workshops, with information and resources provided by the school will 

help parents to understand how to provide the best environment for study at home, access to revision guides, syllabuses and useful 

links to websites with useful information about exams and assessments. For parents who may not be able to access on line resources 

it may be a useful investment for the Academy to provide paper copies of useful resources for study which can be given to parents at 

parents’ evenings or on collection from the Academy. 

Students who are SEN have an allocated key worker who is either at TA or HTLA.  The deployment of TAs and LTAs plays a crucial role 

in helping the break down any barriers to learning and to complement the strategies that have been introduced to improve phonics and 

reading comprehension.  It may be worthwhile investing in specific training for TAs to develop reading comprehension and peer 

tutoring to address any disengagement.   

A provision map for all students is being created.  From September, SEN students will have individual support plans, similar to learner 

passports.  The students who have low levels of reading, are engaged in a ‘fresh start’ phonic based reading programme, specifically 

for KS3, booster reading sessions and catch up English with a focus on basic English skills.  There has not yet been evidence to 

evaluate the impact of this provision and this may be beneficial in terms of identifying best strategies for value for money for next year.   

‘BKSB’ and ‘Mymaths’ are used to enhance poor levels of numeracy.  Currently literacy is an area of strength within SEN although EAL 

is not yet a strength.  Whilst 65% of SEN students are also disadvantaged, it would be beneficial to identify groups of students who are 

both SEN and disadvantaged since there are 65% of SEN are also pupil premium.   

A contribution is made from pupil premium funding towards the salary of key appointments such as; lead member of staff responsible 

for pupil premium, LAC, staffing of core subjects, SENCO, HTLAs, Attendance, and other staff in student support or pastoral 

management. Funding is also used by Head of Department to support the purchase of revision guides and enrichment trips/activities. 

Departments have had the opportunity to make decision about how they spend pupil premium funding to maximise attainment.  The 

Business and Finance Manager keeps appropriate records of overall spending for pupil premium.  In addition to this record of 

expenditure kept by the business manager, best practice would be for more detailed information to be kept by subject leaders about 

how they have used their pupil premium allocations, how the purchases have been evaluated and the impact of any actions taken on 

pupil outcomes.  If this can be cross-referenced to the overall Action Plan and Post Ofsted Action Plan it will ensure that spending is 

matched to strategic priorities and the areas of greatest need.   



 

Improving the attendance of disadvantaged students has been identified as a target on the Academy post Ofsted plan.  Heads of Year 

have been monitoring the attendance of students with a percentage below 90% and there is a weekly tracker of attendance.  The 

academy purchases the service of a freelance attendance officer for 10 hours per week and there are home visits and additional 

strategies to engage with parents including a text message service ensuring prompt communication.  Heads of Year have introduced 

‘Return to School’ interviews for students who have had poor attendance and this is overseen by an assistant principal.  As a next step, 

it would be advisable for key staff to monitor the attendance specifically of vulnerable and disadvantaged students on a more regular 

basis and ensure that there are additional strategies in place to narrow the gap between pupil premium and non-pupil premium 

students.  There has been an increased focus recently on reducing internal truancy and students who are not where they should be, are 

logged on CPOMS software to alert key holders and the safeguarding team of any children who may be at risk.   

Summary  

Areas of Strengths  

 There is now a member of the senior leadership team, who is responsible for leading the strategy for pupil premium. She has 

already developed an individual action plan with appropriate priorities for the future. 

 A team of staff ‘pupil premium champions’ have recently been appointed to work closely with the SLT lead to develop and 

implement a consistent and coherent strategy across the Academy.  

 There is a clear vision and commitment to improve outcomes for pupil premium students, and this is reflected in the Post Ofsted 

Action Plan for the Academy 

 A review of the curriculum and alternative provision is being planned and will ensure that disadvantaged students will be offered 

a broad curriculum leading to wider coverage across the Progress 8 elements for GCSE 

Areas of Development  

 A start has been made on targeting key disadvantaged students  for intervention, and to this end, develop the confidence of the 

staff in using and analysing data for progress and attainment  



 

 Develop a Pupil Premium Strategy Statement and an Academy Action Plan that incorporates short-term and long–term targets 

with specific measurable outcomes and appropriate success criteria eg. identify the gains for high attaining pupil premium 

students in specific subjects as a result of the actions 

 Evaluate the impact of expenditure on pupil premium students to assist decision making on future spending priorities 

 Continue to develop the strategy for attendance of disadvantaged students 

 Ensure that up to date information is published on the website on how  the pupil premium allocation has been spent in the 

previous year and how it has benefitted students 

 Ensure that high quality teaching and learning remains a key priority of all, with consistent AfL  and feedback to disadvantaged 

students to enable them to improve  

 Continue to engage with parents  and the wider community to enhance the progress of disadvantaged students 

 

 

 

Hayden Abbott  NLE 

6th July 2017  

 

 

 



 

Annex 3: Useful links and resources 

When reviewing how pupil premium funding is currently spent, school leaders and 

governors will find the following documents and sources of evidence invaluable: 

 The EEF toolkit provides details on the effectiveness and cost-effectiveness of a 

range of interventions, and the evidence base that underpins them. The EEF 

evaluation toolkit helps schools to understand which approaches might work best 

for their pupils. The Families of Schools database is a tool to help facilitate 

collaboration between schools facing similar challenges to help them learn from one 

another. 

 Ofsted’s Jan 2013 report, The pupil premium: how schools are spending funding 

successfully summarises successful and unsuccessful approaches to pupil 

premium use. The accompanying analysis and challenge toolkit helps schools to 

identify where there are gaps in attainment between disadvantaged pupils and 

others. An update on the progress schools have made using their pupil premium 

funding to raise achievement for eligible pupils was published in July 2014. 

 The Pupil Premium Awards website provides an inspirational insight into what 

successful schools are doing with their pupil premium. 

 Making Best Use of Teaching Assistants, published by the EEF, and Teaching 

Assistants (TAs): a guide to good practice  by Oxford Primary are essential reads 

that will help to ensure the effective deployment of support staff. 

 Sir John Dunford’s 2014 article, Using the pupil premium effectively: an evidence-

based approach to closing the gap from the Teaching Leaders Quarterly (Spring 

2014 edition) is helpful reading for middle leaders, who have an important 

contribution to make to the effective use of the pupil premium as well as his Ten-

point plan for spending the pupil premium successfully. 

 NFER’s research Supporting the attainment of disadvantaged pupils focuses on 

schools that are successful in raising the attainment of disadvantaged pupils, as 

well as those who aren’t so successful (see figure 1 below). 

  

http://educationendowmentfoundation.org.uk/toolkit/
http://educationendowmentfoundation.org.uk/library/diy-evaluation-guide
http://educationendowmentfoundation.org.uk/library/diy-evaluation-guide
https://educationendowmentfoundation.org.uk/attainment-gap/families-of-schools-database/
http://www.ofsted.gov.uk/resources/pupil-premium-how-schools-are-spending-funding-successfully-maximise-achievement
http://www.ofsted.gov.uk/resources/pupil-premium-how-schools-are-spending-funding-successfully-maximise-achievement
http://www.ofsted.gov.uk/resources/pupil-premium-how-schools-are-spending-funding-successfully-maximise-achievement
http://www.ofsted.gov.uk/resources/pupil-premium-analysis-and-challenge-tools-for-schools
https://www.gov.uk/government/publications/the-pupil-premium-an-update
https://www.gov.uk/government/publications/the-pupil-premium-an-update
http://www.pupilpremiumawards.co.uk/ppawards2015/winners
https://educationendowmentfoundation.org.uk/public/files/Publications/Campaigns/TA_Guidance_Report_MakingBestUseOfTeachingAssisstants-Printable.pdf
http://fdslive.oup.com/www.oup.com/oxed/primary/literacy/osi_teaching_assistants_report_web.pdf?region=uk
http://fdslive.oup.com/www.oup.com/oxed/primary/literacy/osi_teaching_assistants_report_web.pdf?region=uk
http://www.teachingleaders.org.uk/wp-content/uploads/2014/03/TL_Quarterly_Q5_14_Dunford.pdf
http://www.teachingleaders.org.uk/wp-content/uploads/2014/03/TL_Quarterly_Q5_14_Dunford.pdf
http://www.teachingleaders.org.uk/wp-content/uploads/2014/03/TL_Quarterly_Q5_14_Dunford.pdf
https://johndunfordconsulting.wordpress.com/2014/10/11/ten-point-plan-for-spending-the-pupil-premium-successfully/
https://johndunfordconsulting.wordpress.com/2014/10/11/ten-point-plan-for-spending-the-pupil-premium-successfully/
https://www.gov.uk/government/publications/supporting-the-attainment-of-disadvantaged-pupils.
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Figure 1: What are the most effective ways to support disadvantaged pupils’ achievement? 

. 

.  

 


