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Document provenance 
 

This policy was approved as follows – 

Approver: Executive Leadership Team  Date of Approval: March 2021 

Executive Leadership Team Owner:  

National Director of Education   
Date of Review: March 2023 

Unless there are legislative or regulatory changes in the interim, this policy will be reviewed 
every 2 years.  Should no substantive changes be required at that point, the policy will move 
to the next review cycle. 

 
 
Policy Purpose and Summary 

This policy outlines the approach to the provision of feedback in all the Trust’s academies.   
 
Effective feedback is a significant factor in pupils’ learning. There are a number of important 
principles, underpinned by best practice and educational research, which govern the 
effectiveness and impact of feedback. This policy sets out how these principles will be 
applied across all of our academies. 

 
Summary of changes at last review: 
 
This policy has been rewritten to bring it into line with best practice, for example, with best-
practice and with research evidence from the learning sciences and the use of feedback in 
education. In addition, it aligns the role of assessment and feedback with curriculum 
development across the Trust.  
 
Related documents: 
 

 Curriculum Policy (Primary) 
 Curriculum Policy (Secondary) 
 Teaching & Learning Policy 
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Feedback Policy 
 

‘The most powerful single modification that enhances 
achievement is feedback’  

(John Hattie) 
 

‘[A] fundamental principle of effective feedback is that feedback 
should be more work for the recipient than for the donor’ 

(Dylan Wiliam) 
 
 

1. Introduction and Purpose 
 

1.1. Feedback is an integral part of formative assessment. Effective formative assessment is 
one of the biggest levers teachers have to improve pupil outcomes. As Dylan Wiliam 
observes: ‘When teachers do formative assessment effectively, students learn at roughly 
double the rate than they do without it’. 
 

1.2. This policy sets out some overarching principles for how feedback is provided to pupils. 
Appendix 1 provides further detail about the specific approaches used in our academy, 
and across different subjects. 
 

2. Scope 
 
2.1. This policy applies to every leader, teacher and teaching assistant. It is the responsibility 

of classroom teachers in particular to ensure that pupils receive timely and effective 
feedback about their learning. 
 

2.2. The policy also applies to different subject disciplines across the school curriculum, such 
as history, mathematics, art, physical education and so on. However, precisely how 
feedback is provided and acted upon across different subjects is likely to differ 
significantly, owing to the specific needs of each discipline and their curricula. However, 
the overarching principles of effective feedback will apply whatever the subject 
discipline in question. 

 
2.3. Similarly, especially in primary academies, pupils in younger year groups may receive 

feedback in different ways to older pupils. For example, written feedback, or feedback 
requiring longer written responses, will be much less evident in Year 1 compared with 
Year 6. 
 

3. Principles of feedback (and marking) 
 
3.1. We recognise the fundamental importance of feedback as part of the learning process. 

Effective feedback will enable pupils to identify and understand their errors and 
misconceptions, and provide information to the pupil to help put them right promptly. 
The overarching aim of feedback is to ensure that pupils are able to learn the curriculum 
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effectively.  
 

3.2. With this in mind, our approach to feedback is underpinned by the evidence of best 
practice, including from the Education Endowment Foundation (EEF) and other 
educational research. Research undertaken by the EEF shows that effective feedback 
should:  

 

 redirect or refocus either the teacher’s or the learner’s actions to achieve a goal  
 be specific, accurate and clear  
 encourage and support further effort  
 be given sparingly so that it is meaningful 
 provide specific guidance on how to improve and not just tell students when they 

are wrong. 
 

3.3. It is important to note that feedback is NOT synonymous with marking. We are mindful 
of the workload implications on staff of written marking, and of the research 
surrounding effective feedback. There is very little evidence which suggests a notable 
impact from marking on pupils’ learning, give the time many teachers devote to it.1 
However, there is considerable evidence which indicates that marking places a 
significant burden on teachers and prevents them from using their time more efficiently 
and effectively to improve pupils’ learning – for example, by planning high-quality 
sequences of learning.2 

 

3.4. This is not to say that teachers will never ‘mark’ pupils’ work. Written comments by 
teachers on pupils’ work can serve to motivate, acknowledge work and effort, and 
pinpoint specific improvements that can be made, including to presentation and pride 
in work. However, such marking should be judicious and efficient, and not be the main 
route by which pupils receive feedback about their learning. In particular, ‘double’ or 
even ‘triple’ marking will never be used.3 Such approaches are very workload intensive, 
and have not been demonstrated to have a corresponding impact on learning.  

 

3.5. A further important principle is that feedback (especially written feedback) should rarely 
be accompanied by marks or grades. There is considerable evidence of the negative 
impact of this approach. Providing a mark or grade often detracts from the impact and 
value of the accompanying feedback, with pupils focusing on the mark or grade, rather 
than the feedback provided. Where grades and marks are shared with pupils, it should 
be in a way that the pupil understands the meaning of the mark/grade, and that it 
reflects where the pupil is in their level of mastery, and is not a reflection of the pupil 
themselves.4 

 

                                                             

1 EEF Marking Review - April 2016  
2 For example: Teacher Workload Marking Policy Review Group  
3 ‘Double’ marking is a practice where a teacher provides written feedback, the pupil responds to this feedback, and the teacher then writes 
further written feedback in response to the pupils’ response!  
4 Kappan Online - Grades vs Comments - Research on student feedback  

https://educationendowmentfoundation.org.uk/public/files/Presentations/Publications/EEF_Marking_Review_April_2016.pdf
https://www.gov.uk/government/groups/teacher-workload-marking-policy-review-group
https://kappanonline.org/grades-versus-comments-research-student-feedback-guskey/
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3.6. Crucially, feedback should always be provided as close as possible to the ‘point of 
learning’ – that is, pupils should receive feedback at the point at which they are most 
likely to benefit from it, usually where they are actually wrestling with learning new 
content. In many cases, this will be during a lesson or other session, where teachers will 
provide feedback to individual pupils, or groups of pupils, as a result of information 
about how well pupils are understanding the content of the lesson (for example, through 
questioning and dialogue with pupils).5 

 

3.7. At our academy feedback (and, where appropriate, marking) should: 
 

 be supportive and constructive  
 be related to pupils’ needs, attainment and prior knowledge 
 ensure that pupils know how well they have done/are doing and what they 

need to improve and achieve well – for example, by using 'remember to’ 
statements for children to address in their next piece of work 

 where appropriate, use modelling by sharing examples of how the intended 
learning can be met 

 provide pupils with appropriate opportunities to assess their own work and 
that of others 

 follow consistent principles throughout the school - although as noted in 2.2 
and 2.3 above, feedback may differ substantially across different subjects and 
year groups. 

 

3.8. For pupils in year groups studying for public examinations (usually key stages 4 and 5), 
feedback following ‘mock’ examination papers or similar assessments will usually focus 
on the aspects pupils need to improve in relation to the specific requirements of the 
examination or rubric. Teachers will, therefore, pay close attention to these areas in the 
feedback they provide. Nevertheless, the principles outlined above, which apply to 
effective feedback of all kinds, will always apply.  

 

3.9. Feedback should always lead to an action or response on the part of the teacher and/or 
pupil. This action might take the form of a response by the pupil in their work (for 
example, correcting, or re-drafting, work), or by the teacher re-teaching important 
content and checking that the pupil or pupils have a secure understanding before 
moving on. 

 

3.10. Feedback, while primarily a key part of formative assessment, will also inform 
teachers’ summative assessments of pupils’ learning. For example, teachers will 
draw on their knowledge of the feedback provided to pupils, and their responses to 
it, when making summative judgments about pupils’ learning (and, where 
appropriate, reporting on it). 

                                                             

5 This is often a drawback with written feedback. Frequently, written feedback is provided some time after the pupil first encountered a 
difficulty or misconception, for example when a task or exercise is marked by the teacher. This distance in time can place a further barrier to 
overcoming the issue the pupil had encountered. 
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3.11. It is important to note that, during Ofsted inspections, inspectors will NOT evaluate 
teachers’ marking. However, the extent to which marking (and assessment) places 
an unreasonable burden on teachers will be evaluated as part of the judgement on 
‘leadership and management’.6  

 

4. Monitoring and Evaluation 
 
4.1. Senior leaders are responsible for ensuring that assessment and feedback are 

implemented effectively and consistently across the academy. Middle or subject leaders 
should regularly review the implementation and impact of assessment and feedback in 
their subject areas, and take any actions needed to improve its effectiveness. Quality 
assurance processes should always evaluate how well feedback is helping pupils to learn 
the curriculum effectively, and to put right their errors or misconceptions.  
 

4.2. The approach to assessment and feedback will be scrutinised at termly Governance 
Review Days (GRDs) and at regional level through the termly Regional Performance 
Boards (RPBs). At all times, academies are responsible for demonstrating the impact of 
approaches to feedback on pupils’ learning 

 
5. Review 

 
5.1. This policy will be reviewed every two years by the National Director of Education, 

supported by the Director of Curriculum and Assessment, and approved by the Board of 
Trustees. The policy will then be adapted as necessary by academies, with the support 
of Regional Education Directors. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

                                                             

6 Ofsted School Inspection Handbook - Section 5 Inspections  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/730127/School_inspection_handbook_section_5_270718.pdf
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Appendix 1 
 

Core Principals 

 The primary purpose of assessment is to provide valid and reliable information about whether 

students are successfully learning the intended curriculum. Assessment should always provide 

information about whether students can remember, in long-term memory, what they have learned. 

A further purpose of assessment is to provide information about the effectiveness of curriculum 

and pedagogy and how these can be improved. 

 Progress is defined as the extent to which a student or students have learned or are successfully 

learning the intended curriculum. The curriculum is the progression model. It sets out what we 

want students to learn, and therefore their ‘progress’. If students are successfully learning the 

curriculum they must be making progress. Progress cannot be measured or 'proved'.7 Attempting to 

do so often sets up perverse incentives or practices such as teaching to the test.  

 Assessment should exploit the benefits of assessment on learning and memory. The approach to 

assessment should always seek to make use of the 'testing effect'8. Research has shown that regular 

assessment, if used in appropriate ways, strengthens long-term memory and recall.  

Summative and Formative Assessment 

 Summative assessments information should be gathered at least at three points during the year, 

which includes an end of year assessment. At KS3 and KS4 summative assessments will be 

designed to evaluate students’ learning (of the curriculum) from the beginning of that unit, 

sequence or term/year. Content taught previously and considered essential to support current and 

future learning may be included. At KS4 summative assessments should include GCSE exam content 

and format. When marking summative assessments, teachers will complete a Question Level 

Analysis (QLA) to inform re-teach and interventions. QLA will be stuck into student books followed 

by a (a series of) Re-teach lessons. 

 
 
 
 
 
 
 
 
 
 
 
 
 

Fig 1. Question Level Analysis (QLA) 

Fig 2. Intervention record: Reteach, No Now, Exit Tickets and Extended learning tasks 

                                                             

7 Attempting to measure learning is inherently flawed (it is too complex) and very often reductive (applying a 
single numeric metric narrows our view of what has/has not actually been learned). 
8 http://psych.wustl.edu/memory/Agarwal/Agarwal_Bain_Chamberlain_2012_EDPR.pdf  

http://psych.wustl.edu/memory/Agarwal/Agarwal_Bain_Chamberlain_2012_EDPR.pdf
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 At other times, regular formative assessment will be the main approach. The main aim is 

diagnostic and remedial: to identify whether important learning has been securely mastered and 

fluency achieved. From lesson to lesson, this will only rarely take a ‘formal’ test-based format. There 

is no need to record or aggregate ‘data’ from such formative assessments, other than information 

the teacher feels necessary. Formative assessments will be ‘low stakes’ and are likely to take a wide 

variety of forms: from reviewing students’ work and responses, interactive Q&A during teaching, to 

‘quick quizzes’ and ‘exit tickets’, teachers will deploy a range of strategies to gauge students’ 

fluency and mastery of key knowledge and understanding. The impact of formative assessment, 

feedback and its’ impact will be monitored through the triangulation of student voice and work 

sampling with ‘live’ or ‘archived’ feedback records. At KS3 and KS4, teachers are required to 

complete one feedback record per composite/unit. Within the curriculum reflection section, 

teachers are encouraged to record real time reflection on where the curriculum could be improved 

current issues with students’ learning – This will be collated by middle leaders to inform curriculum 

improvements sequentially.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Fig. 3 ‘Live’ Feedback Record – teachers will record targeted students, their misconceptions along 
with the types of intervention delivered: Re teach lessons, Do Now, Exit tickets or Extended learning 
tasks and date when administered 

 

Tracking and Reporting – KS3 

 National reporting measures, such as GCSE grades, will not be used to track students’ attainment 

or progress. However, it is legitimate to make use of GCSE questions as part of assessments (both 

formative and summative)9 and to support teaching. This is because familiarity with test 

                                                             

9 As long as the questions (instruments) used assess against the taught curriculum. 
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instruments is known to be a significant factor in students’ performance in external tests and 

examinations.10  

 Willenhall E-ACT Academy will report on the extent to which students have successfully learned 

the intended curriculum. To do this, subject leaders will plan assessment at three points in each 

academic year, in each subject (except where this would not be appropriate - for example where 

subjects are taught on a termly carousel, or where the overall teaching time is small. In these cases, 

a single end-of-year summative assessment would be sufficient). Each assessment point should be 

synoptic (that is, assessing students’ learning since the start of the year or key stage), and leaders 

are free to design the most suitable assessment tools for this purpose. Information from these 

assessments will be collected at a trust-level at each of the three points (see Appendix A). 

 Students’ learning will be assessed using the four-point scale set out below. The Academy will 

submit at the end of each term, and report to parents11 and other appropriate stakeholders, for 

each subject, the proportion of students who are: 

o Successfully learning all or nearly all of the curriculum, demonstrating a strong 

understanding of the knowledge and skills expected (1) 

o Successfully learning most of the curriculum, demonstrating a good understanding of the 

knowledge and skills expected, although there may be some gaps (2) 

o Successfully learning some of the curriculum, demonstrating a satisfactory understanding of 

the knowledge and skills expected, although there may be a number of gaps (3) 

o Not successfully learning the curriculum, with significant gaps in the skills and knowledge 

expected (4). 

 In order to do this, teachers should formally assess every student each term using the above four-

point scale. This assessment should draw primarily upon the teacher’s knowledge of each student, 

through the range of formative and summative assessment approaches used. 

 Students attitudes to learning will also be assessed and reported using a four point scale. 

 

Fig 4. Four-point scale descriptors for Curriculum Progress and Attitude to Learning 

                                                             

10 https://www2.gwu.edu/~fellows/GTAP/Online%20Makeup/T-
L%20Presentation%20Readings/Using%20Practice%20Tests_2004-Winter_p109.pdf 
11 To strengthen the effectiveness of reporting to parents, academies should ensure that high-level curriculum 
plans (or equivalent) are available on the academy website so that parents can understand the content covered 
over the term. 

https://www2.gwu.edu/~fellows/GTAP/Online%20Makeup/T-L%20Presentation%20Readings/Using%20Practice%20Tests_2004-Winter_p109.pdf
https://www2.gwu.edu/~fellows/GTAP/Online%20Makeup/T-L%20Presentation%20Readings/Using%20Practice%20Tests_2004-Winter_p109.pdf
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Fig 5. KS3 reporting template 

Tracking and Reporting – KS4 

 In Key Stages 4, public examination grades (e.g. GCSE or A-level) should be used to track students’ 

attainment. While formative assessment should continue to concentrate on the diagnosis and 

remediation of students’ gaps in learning, summative approaches should make good use of 

examination questions and formats. This not only increases students’ familiarity with examinations, 

it also ensures students receive feedback about the standards they are reaching. Academies should 

therefore make sure that the summative assessments used for tracking and reporting purposes are 

moderated and benchmarked sufficiently to ensure reliability and validity.  

 In KS4, Willenhall E-ACT Academy will report estimated end of Year 11 grades. To do this, each 

subject should assess students’ attainment at least three times in each academic year, in each 

subject, and use this to generate a forecast measure of attainment. Leaders should ensure this 

process is as rigorous and reliable as possible, preferably by developing a bank of assessment 

materials correlated with past examination outcomes. Note that GCSE/A-level grades etc. are end-

of-course grades and, as such, it is not valid to apply grades to assessments which assess only part 

of the whole teaching programme (including individual questions, where it does not make sense to 

refer to, say, a grade 7 question).12  

Judgements about students’ attainment should be informed by teachers’ on-going formative 
assessments, as well as by summative assessments. Ideally, each assessment point should be 

                                                             

12 “You cannot use a GCSE grade to describe the attainment of someone who hasn’t studied the whole course.” 
https://medium.com/@mrbenyohai/banning-gcse-grades-before-year-11-8737b40180a  

https://medium.com/@mrbenyohai/banning-gcse-grades-before-year-11-8737b40180a
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synoptic, and academies are expected to administer any trust-wide assessments. Information from 
these assessments will be collected at a trust-level at least termly, including an end-of-year 
assessment in Year 10. 

Students attitudes to learning will also be assessed and reported using a four point scale. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig 6. KS4 reporting template  

Targets 

 Individual student targets will not be used in key stage 3. There is considerable evidence of the 

negative impact of target setting on students’ achievement and expectations of themselves, as well 

as teachers’ expectations. Targets at a student level often lack validity and reliability and are 

sometimes derived from the inappropriate use of baseline measures.13  

 At key stages 4, students may be given individual targets based on examination grades. Targets 

will only be set once a great deal is known about students’ prior learning and potential.14 For 

example, targets will be set for students at the beginning of Year 10, based on teachers’ knowledge 

of students’ learning in key stage 3. Targets set will be ambitious and reflect high expectations of all 

students.  

 Willenhall will set end-of-key stage 4 cohort targets for each subject. These targets remain a useful 

tool for academy self-evaluation, improvement planning and accountability.  

 

 

                                                             

13 https://bennewmark.wordpress.com/2017/09/10/why-target-grades-miss-the-mark/ 
14 For this reason, targets should only be given to students newly arrived in school once staff have had sufficient 
time to properly understand the extent of students’ prior learning. Target and/or attainment information from 
other settings should be treated with caution.  

https://bennewmark.wordpress.com/2017/09/10/why-target-grades-miss-the-mark/


   

 

12 

 

Benchmarking 

 All subjects to sit a single end-of-year assessment for each subject.15 The end-of-year assessment 

should cover the curriculum content taught over the academic year. Subject leaders are free to 

devise assessments themselves, or to draw on test items from other sources (eg GCSE 

examinations). A key purpose of this assessment is to check the ‘reasonableness’ and consistency of 

in-year teacher assessments (using the four-point scale in KS3 above, GCSE grades at KS4). Internal 

moderation of the end-of-year assessments are required to be undertaken using an appropriate 

sampling method. Reporting of end-of-year assessments in KS3 should use the four-point scale 

described above. In Year 10 reporting should use the appropriate public examination scale.  

 At the end of key stage 3, the Academy will make use of external assessments which assess 

students against National Curriculum expectations. The main purpose is to validate the reliability 

and validity of teacher assessments. Students completing Key Stage 4 will, of course, take national 

examinations. Results from past examination series should be used to judge the effectiveness and 

reliability of summative assessments used in-year.  

 

Appendix A: Summary of Timeframe and Reporting 

Beginning in the academic year 2020-21, assessment information will be gathered and reported to the 
trust as shown in the table below: 

Subject(s) Key stage(s) Frequency Format for reporting (all stakeholders) 

All Ebacc subjects 
and all subjects 
taught for the 
equivalent of one 
hour/week, or more 

KS3, 4  End of 
autumn and 
spring terms 
and end-of-
year  

KS3: Proportions of students in each subject 
at 1, 2, 3 or 4 on four-point scale in section 5  

KS4/5: Proportions of students estimated to 
attain each grade by the end of the key stage 

All subjects taught 
on carousel or 
rotation, and/or for 
less than the 
equivalent of one 
hour/week  

KS3, 4 End-of-year 
only 

KS3: Proportions of students in each subject 
at 1, 2, 3 or 4 on four-point scale in section 5  

KS4/5: Proportions of students estimated to 
attain each grade by the end of the key stage 

Notes: 

1. The table above sets out the expectations on the Academy to report assessment information to the 

trust.  

2. Reporting to parents will take place three times a year at the end of each term. 

3. There is no expectation that students undertake assessments in ‘formal’ conditions, or that 

teachers make use of test or examination-style papers. In KS4, it is likely that teachers will make 

increasing use of past series of external examination papers. 

 

                                                             

15 At other points, assessments may vary – for example, where students in different sets may follow different 
curricula. 


